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“SITUATED LEARNING”

Just plain folks Student Practicing

individual or
apprentice

Reason Casual stories Laws Casual models

with

Act on Situations Symbols Conceptual situations

Resolve Emergent problems | Well-defined lll-defined problems
and dilemmas problems

Produce Negotiable Fixed meaning Negotiable meaning
meaning and and immutable and socially
socially constructed | concepts constructed
understanding understanding

Source: “Situated Cognition and the Culture of Learning” by John Seely Brown, Allan Collins,
and Paul Duguid. Educational Researcher. Vol. 18, No. 1. January-February 1989. pp. 32-42.
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Who is in poverty?
lllinois is a good example:

About 1.5 million people in lllinois—12% of the
state—live below the poverty line.

130,000 327,000

are senior citizens are Hispanic
543,000 230,000

are children are immigrants
630,000 300,000

are white are disabled
510,000

are black

Source: Chicago Tribune Perspective, Section 2, December 18, 2007

What is the relationship between race and poverty?

CHARACTERISTIC ‘ NUMBER | PERCENTAGE
lg;‘;;ﬁ’m?’&g_'" 38,757,253 | 13.3 of total population
Whites in Poverty 22,657,417 10.5 of total whites in U.S.
Blacks in Poverty 8,968,940 25.3 of total blacks in U.S.
American Indian or 606,730 26.6

Alaskan Native

Asian 1,381,226 10.7

Native Hawaiian and Other 66,773 16.1

Pacific Islander

Some Other Race 4,083,703 22.0

Two or More Races 992,464 16.8

Hispanic 9,293,416 21.5

Source: Income, Eamings, and Poverty Data from the 2006 American Community Survey. U.S. Census Bureau. www.census.gov.
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Who identifies him-/herself as middle class
... including those with lower and higher incomes?

Percentage in each income group who identify themselves as middle class:

Middle tier
(Pew's definition*)

$45,000-590,000

0,
59% 63%
awh 0% %
1%
I I 33%

lessthan $19.9  $20-$29.9 $30-$39.9 $40-$49.9 $50-$74.9 $75-499.9  $100-$149.9  $150 or more

In thousands

68%

* Pew, using Census Bureau reports, defines middle class as consisting of adults who live in a household where the annual income falls within 75% and
150% of median. In 2006 the boundaries were about $45,000 to $90,000 for a family of three

Source: Chicago Tribune. April 10, 2008

Household Income in 20% Increments

Average Household

Eie Income Ranges: 2009
LOWEST 20% $0 — $20,450
SECOND 20% $20,451 — $38,530

THIRD 20% $38,531 — $61,800
FOURTH 20% $61,801 — $99,999
HIGHEST 20% $100,000 +

0
nghi @ g’(‘%"f $180,000 +

Source: U.S. Census Bureau, Current Population Survey, 2010 Annual Social and Economic Supplement

JAN
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Economic Mobility

Economic Mobility of Families Across Generations

* Two-thirds of Americans earn more than their parents. One-
third of Americans are falling behind.

* 42% of children born to parents at the bottom of the income
ladder stay there in adulthood. 39% of those born to parents
on the top rung stay at the top. This is known as “stickiness
at the ends.”

* The rags-to-riches story is more often found in Hollywood
than in reality. Only 6% of children born to parents at the
bottom make it to the top of the income distribution.

= Of the two-thirds of Americans who earn more than their
parents, 50% are upwardly mobile, meaning they move at
least one rung ahead of their parents on the income ladder.

Economic Mobility Report. Pew Charitable Trusts. November 2007

Ways to Measure Wealth
A. Income

B. Net Worth (subtract liabilities from assets)

In 2002 Median Hispanic
household
Net worth: $7,932

Median white
household
Net worth: $88,651

Median black
household
Net worth: $5,988

Source: http://www.cfed.org//focus.m?showmeasures

C. Consumption
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How Americans Spend Their Money

Consumption

Lowest Middle Highest

Fifth Fifth Fifth

Household Income

9,974 44 933 149,963
(2006 before taxes) $ $ $
Household
Consumption $18,153 $34,476 $69,863
A\_/erage Household 17 . a1
Size
Consumption per
Person $10,678 $13,790 $22,536

Source: The New York Times, Sunday Opinion, February 10, 2008.

U.S. Census Bureau, The 2008 Statistical Abstract, The National Data Book.

Your Notes on the Statistics
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Poverty

Relationships
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Va Key Points

Poverty is relative (in comparison to others) and is experienced first on a very
personal level.

Generational and situational poverty are different.

This is a cognitive approach to class and is based on patterns of thinking. All
patterns have exceptions. Stereotyping occurs when the patterns of a group are
applied to each individual in the group. To do so with this work would be a
misuse of the work.

Most schools and businesses operate from middle-class norms and values.
Individuals bring with them the hidden rules of the class in which they were
raised.

Hidden rules about time and money:

Poverty Middle Class Wealth
 Survival » Work » Political connections
* Relationships » Achievement * Financial connections
» Entertainment » Material security  Social connections

We can neither excuse nor scold students. We must teach our students.
We must teach students that there are two sets of rules.
To move from poverty to middle class, one must give up (for a period of time)
relationships for achievement.
Two things that help one move out of poverty are:
» Education
» Relationships
Four reasons one leaves poverty are:
 Too painful to stay
* Vision or goal
» Key relationship
» Special talent/skill
What is the motivation for learning?
Mutual respect is:
* High expectations
* Insistence
» Support
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Another Way to Measure Wealth

Resource Description Intervention
Financial Having the money to

purchase goods and

services.
Emotional Being able to choose and

control emotional responses,
particularly to negative
situations, without engaging
in self-destructive behavior.

Mental Having the mental abilities
and acquired skills (reading,
writing, computing) to deal

with daily life.
Spiritual Believing in divine purpose
and guidance.
Physical Having physical health and
mobility.
Support Having friends, family, and
systems backup resources available
to access in times of need.
Relationships/ Having frequent access to
role models adult(s) who are appropriate,

who are nurturing to the
child, and who do not
engage in self-destructive

behavior.
Knowledge of Knowing the unspoken cues
hidden rules and habits of a group.
Formal Register Having the vocabulary,

language ability, and
negotiation skills necessary
to succeed in school and/or
work settings.
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Questions to Determine Interventions

RESOURCE QUESTIONS TO DETERMINE BEST INTERVENTION
Financial Can the student afford the field trip, or is a scholarship needed for
him/her?
Can the student afford supplies for the project or science fair?
Is the student hungry, or must a linkage to food be found?
Emotional Can the student verbalize choices?
Does the student have the language to mediate situations without
resorting to fists?
Can the student identify consequences?
Is the student reactive rather than proactive?
Is there a drug addiction issue?
Is there a biochemical issue?
Can the student plan?
Mental Can the student read at his/her grade level?
Can the student identify the final product or task?
Does the student know what will be evaluated and how?
Does the student know the timeframe?
Does the student have the skills to do the task?
Spiritual Does the student believe he/she has some control over the situation, or
does he/she say there is nothing he/she can do?
Does the student have a future story and a plan to go with it?
Physical Is the student clean?
Are the student’s clothes clean?
Can the student physically take care of him-/herself?
Does the student know how to take care of him-/herself?
Support systems Is the student the primary support system for his/her household?
Is there enough stability in the home that the student can have a place
to keep and do work?
Is there an adult outside of school who will help the student?
Does the parent have the time or ability to help the child?
Relationships/role Does the student have at least one adult who is nurturing and caring?
models Does the student have three or more adults that care about him/her?
Are all of the significant relationships with peers?
Does the student respect at least one adult?
How does the student view authority?
Knowledge of Does the student use the “appropriate” school response to situations?
hidden rules Does the student try to be invisible?
Is the student frequently being referred to the office?
Formal register Does the student have access to formal register at home?
Does the student get right to the point when telling a story? Does the
student begin at the end of the story and tell the story in no particular
order?

Copyright 2011 by aha! Process, Inc.
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Registers of Language

REGISTER

EXPLANATION

FROZEN

Language that is always the same;
for example, Lord’s Prayer, wedding vows, etc.

FORMAL

The standard sentence syntax and word
choice of work and school. Has complete
sentences and specific word choices.

CONSULTATIVE

Formal register when used in conversati  on.
Discourse pattern not quite as direct as formal
register.

CASUAL

Language between friends, characterized by a
400- to 800-word vocabulary. Word choice
general and not specific. Conversation
dependent upon nonverbal assists. Sentence
syntax often incomplete.

INTIMATE

Language between lovers or twins. Language
of sexual harassment.

Adapted from Martin Joos’ research by Ruby K. Payne in A Framework for Understanding Poverty

Translating from One Register to Another

On the left-hand side of the page, write down phrases students say in your class
that are in casual register. Then translate those phrases into formal register. Work
with your table or a partner. An example is provided.

CASUAL

FORMAL

That sucks.

There is no longer any joy in this activity.
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To survive In poverty,
one must rely upon
nonverbal, sensory,
and reactive skills.

To survive In school
or at work, one must
use verbal, abstract,
and proactive skills.

A\
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The Paper World of Middle Class

To survive in school or at work, you have to be verbal, abstract, and proactive. You
have to plan.

School and work are an abstract representational world. For each of the items listed,
what does the paper representin the sensory world? Two examples are given.

ABSTRACT ITEM REPRESENTS

Grades The ticket to get into college, a better job, more money
House deed The physical property

Address

Social Security number

Daily to-do list

Clock or calendar

State assessment

Homework

Insurance papers

Driver’s license

TV guide

Photograph

Letters in the alphabet

Numbers

Musical notations

Road map

Sonogram

MRI

Trust document

Student handbook

Teacher contract

Menu

Graphing calculators
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These are the patterns that an individual may obser  ve by class. NOT EVERYONE
IN THAT CLASS MAY CHOOSE TO DO THEM.

Could you cope with a spouse/partner who came from old money (or had that mindset)?

It would bother me if my spouse or partner:

10. Staffed and maintained homes in more than one country.
11. Spent money on a private airplane and/or yacht.

1. Spent money on private club memberships.

2. Had atrust fund from birth.

3. Insisted on the artistic quality and merit of household items, clothing, accessories, and so on.

4. Had a personal assistant to help with purchases of clothing and accessories.

5. Spent money on a personal trainer and physical trainer.

6. Spent a great deal of time on charitable activities and did not make money or take money for that time.
7. Placed our children in the care of a nanny.

8. Insisted that our children be placed in private boarding school at the age of six.

9. Talked a lot about the presentation of food.

Could you cope with a spouse/partner who came from middle class (or had that mindset)?

It would bother me if my spouse or partner:

1. Spent long hours at the office.

2. Required our household to run on a budget.

3. Planned out our week in advance.

4. Started a college fund at the birth of our child.

5. Hired a plumber to do a needed repair.

6. Fixed the plumbing him-/herself.

7. Played golf every weekend with his/her buddies.

8. Kept a job that he/she hates for financial reasons.

9. Rigidly adhered to time demands—and was early often.

10. Was organized, keeping a paper trail on everything.
11. Refused to give money to relatives who weren’t working.
12. Refused to allow a relative to come live with us.

Could you cope with a spouse/partner who came from generational poverty (or had that mindset)?

It would bother me if my spouse or partner:

10. Left items in the house unrepaired.
11. Used physical punishment on the children as part of discipline.

1. Repeatedly gave money to a relative who did not work.

2. Left household bills unpaid in order to give money to a relative.

3. Loaned the car to a relative who doesn't have insurance and cannot be insured.
4. Allowed a relative to move in and stay with you.

5. Didn’t pay attention to time (e.g. missed dates, was extremely late, did not show).
6. Quit jobs without having another one because he/she didn't like the boss.

7. Yelled or cursed at his/her boss in public.

8. Physically fought—fairly often.

9. Didn't think education was important.

Source: Crossing the Tracks for Love by Ruby K. Payne, Ph.D.
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Mental Models

Mental models are how the mind holds abstract
information, i.e., information that has no sensory
representation.

All subject areas or disciplines have their own
blueprints or mental models.

Mental models tell us what is and is not important in the
discipline. They help the mind sort.

Mental models often explain the why of things working
the way they do.

Mental models tell the structure, purpose, process, or
pattern.

Mental models are held in the mind as stories,
analogies, or two-dimensional drawings.

Mental models collapse the amount of time it takes to
teach and learn something.

Mental models of a discipline are contained within the
units of the curriculum.

There are generic mental models.

Sketching is a technique that can be used in the
classroom to identify each students mental models.
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What Are Mental Models?

Beginning <:: IV P :> Skilled
Learner Learner

ﬁ

» Sensory-based,

: _ What: Vocabulary/content » Abstract

situated learning Why: The purpose of the representational
* 5-7things information world—formal
* Tied to what is How: Process/steps schooling

already known « Expertise

When a great discrepancy exists between
the way the learner creates understanding
and the way the expert communicates
understanding, failure results.

Copyright 2011 by aha! Process, Inc. All rights reserved. www.ahaprocess.com A
Framework



Cognitive Strategies

Use planning behaviors.
Focus perception on specific stimulus.
Control impulsivity.
Explore data systematically.
Use appropriate and accurate labels.
Organize space using stable systems of reference.
Orient data in time.
Identify constancies across variations.
Gather precise and accurate data.
. Consider two sources of information at once.
. Organize data (parts of a whole).
. Visually transport data.

INPUT:
Quantity and quality
of data gathered

CoNOO~WNE

Identify and define the problem.
Select relevant cues.

Compare data.

Select appropriate categories of time.
Summarize data.

Project relationship of data.
Use logical data.

Test hypothesis.

. Build inferences.

10. Make a plan using the data.

11. Use appropriate labels.

12. Use data systematically.

ELABORATION:
Efficient use of data

CoNOOr~WNE

OUTPUT: . Communicate clearly the labels and processes.
Communication of . Visually transport data correctly.

elaboration and input . Use precise and accurate language.
. Control impulsive behavior.

Adapted from work of Reuven Feuerstein.

JAN
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Voices

Or—I0O

Quit picking on me.
You don't love me.
You want me to leave.
Nobody likes (loves) me.
| hate you.

You're ugly.

You make me sick.
It's your fault.

Don't blame me.

She, he did it.
You make me mad.
You made me do it.

—HZ2mX>» T

You (shouldn't) should do that.

It's wrong (right) to do

That's stupid, immature, out of line, ridiculous.
Life's not fair. Get busy.

You are good, bad, worthless, beautiful (any
judgmental, evaluative comment).

You do as | say.
If you weren't so
you.

Why can’t you be like ?

, this wouldn't happen to

—— CO>»

In what ways could this be resolved?
What factors will be used to determine the
effectiveness/quality of ?

| would like to recommend

What are choices in this S|tuat|on’7

| am comfortable (uncomfortable) with
Options that could be considered are
For me to be comfortable, | need the
following things to occur:

These are the consequences of that
choice/action: :

We agree to disagree.

Adapted from work of Eric Berne.
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How Do You Build a
Relationship of Mutual Respect?

Students look for three things:
* Insistence
» Support
» High expectations (not unreasonable—but high)

Do you do these things? Please rate on a scale of 1 to 4 (4 being the highest).

Issue 1 2 3 |4

Teacher calls students by name.

Teacher uses courtesies (“please,” “thank
you,” etc.).

Students use courtesies with each other
and with teacher.

Teacher calls on all students.

Teacher gets into proximity (within arm’s
reach) of all students.

Teacher gives wait time for answers.

Teacher smiles at students.

Classroom has a businesslike
atmosphere.

Student work/awards are displayed.

Student bathrooms are clean.

Grading/scoring is clear and easily
understood.

Students ask for help from teacher.

Teacher gives specific reasons for praise.
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Process, |I"IC.. Stay connected. Get our monthly informational
newsletter, full of great ideas and best practices. Receive
notices of free teleseminars, free resources and mo re.

PLEASE PRINT CLEARLY IN BLOCK LETTERS

Participant Name
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*We respect your privacy and do not sell your address. Please add ahaprocess.com into your safe domain list to ensure receipt.
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Sign up at www.ahaprocess.com .
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Scan this QR code with your smart phone barcoderea  der to sign up for the e-newsletter.

LIKE us on Facebook/RubyPayne
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7. Had a professional approach and style.

Strongly disagree....1....2....3....4 ....5....6 .... 7 ....Strongly agree

8. Was respectful of the audience.
Strongly disagree....1....2....3....4 ....5....6 .... 7 ....Strongly agree

WORKSHOP: Framework

LOCATION: Springfield, 1L _ aha!
(Continued on back of page) Process.inc @
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